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Addressing Diversity
Through the Utilization of
Team-Teaching in Teacher
Education Field Experiences
Rita Mitchell, Bonita Williams, and Paulina Kuforiji
The inclusion model for the delivery of
special education services, the services of
support personnel, reading, media, and
technology specialists for example, and the
use of paraprofessionals and volunteers in
the classroom are common structures in
place in elementary and middle schools
today. Pre-service teachers should be prepared to work in such increasingly more
collaborative settings. The growing diversity of the student population in public
schools also sets the stage for team-teaching
and other collaborative models if indeed we
achieve the educational goal of “no child
left behind”. In an age of specialization
and individualization, some form of teacher
collaboration seems not only desirable but
also essential for the success of all children
and all teachers. Corporate America has
acknowledged the value of teamwork; why
not education, particularly at the pre-service
level?
With such a wide range of professional
responsibilities, obligations, and duties, preservice teachers must have a solid academic, theoretical, and experiential foundation
prior to leaving the university teacher education program. Each field experience
placement, up to and including studentteaching, enables teacher candidates to
become a more effective practitioner. Preservice teachers in field experiences often
express concerns regarding their individual

teaching performances. Although students
indicate levels of confidence in their skills
in developing lessons and activities to teach
young children, pre-service teachers often
have reservations about how their overall
classroom experiences compare to those of
other pre-service teachers (Machado, 1997).
Since teacher candidates obtain the practical
knowledge of working with young children
from their field experiences, there is a need
for teacher education programs to continue
to identify innovative, strategies to assist
future teachers. One such approach is that
of team-teaching.

Rationale
Team teaching can be beneficial to both
teachers and students. It provides an opportunity for educators to combine efforts,
teaching styles, and resources (Brudnak,
1999). Students realize academic benefits
by having an additional adult to individualize instruction as well as having another
perspective on the concepts and skills introduced in the educational setting (Cramer,
1999). Team-teaching can be maximized
when there are clearly outlined goals and
objectives for the children, the academic
program, and each team member.
Difficulties can arise in team-teaching when
individual members forget the “team”
aspect of the approach and behave in a
manner that seems to undermine the beneficial components for the children, the educa-

tional program, and the other team member
(Schamber, 1999). When each member is
committed to and abides by the established
mission, team-teaching models the positive
results of teamwork and empowers students
to become more team-oriented (Bergen,
1994).
The research suggest that team-teaching has been effectively used in the educational setting from early childhood education to the university level, for students in
the regular education class, as well as those
with special needs, and for students from
culturally diverse backgrounds (Bergen,
1994). Even when there were difficult situations and obstacles during the process, all
of the educators involved focused on the
benefits of team-teaching: These included
improved academic performance of students
because of the additional attention to individual learning needs, additional ideas and
teaching strategies exchanged by teachers,
and enhanced educational environment due
to the combined efforts of the teaching
team. With the proper procedures in place,
many of the difficulties can be resolved or
even avoided. None of the literature or
research on team-teaching has focused on
or involved pre-service teachers. The pilot
study was conducted to determine whether
team-teaching can be an alternative
approach used in teacher education field
experiences.

Project Overview
This pilot study was conducted in the
teacher education program of a large, southern state university. Students in the program
are required to complete a 15-24 hour field
experience for each course in the early
childhood education certification program.
Prior to the beginning of each academic
year the early childhood education faculty

meet to outline innovative and creative
strategies to enhance the teacher education
program. During the summer meeting prior
to the fall semester, one faculty member
indicated that some of the students had
completed a field experience with two inservice teachers who had utilized team
teaching in aspects of their educational program. The students inquired about teamteaching in the field experience in the
teacher education program. The faculty discussed the possibility of incorporating
team-teaching. While some faculty
expressed concerns, the consensus was to at
least explore the feasibility of such an
approach.

Subjects and
Methodology
During the fall semester of the academic year, two classes of pre-service teachers
were selected to participate in the pilot
study. The Office of External Education
Experience identified cooperating teachers
who were willing to work with two teacher
candidates simultaneously. A general orientation session was conducted at the university for the cooperating teachers to outline
the study and respond to questions.
Additional meetings were held at the cooperating teacher’s classroom. The pre-service
teachers were asked if they would prefer the
traditional individual placement or the
team-teaching approach. At the end of the
fall semester, students decided whether they
wanted to team-teach or if they wanted the
traditional individual field experience placement. Students selecting team-teaching
were matched for placement according to
the grade level selected. Both groups Group A (Team-Teaching) and Group B
(Traditional) - were given their field placement assignments at the beginning of the

spring semester. Students were also distributed the Field Experience Packet for the
semester that outlined the assignments,
policies and procedures of the field experience and criteria for completing assigned
projects. This packet is distributed each
semester for each field experience placement. Upon completion of the field experience, both groups were administered a
questionnaire. Table I shows the demographics of Group A and Group B. Table I
shows the percentage of students selecting
each type of field experience for the spring
semester.

Instrumentation
Two forms of the Pre-Service Teacher
Team-Teaching Questionnaire (PSTTTQ)
were developed for administration upon
completion of the study. Form A was
developed for students participating in
team-teaching. This questionnaire consisted of four parts: Part I focused on the
degree to which the pre-service teacher
liked the overall team-teaching experience.
Part II asked the teacher candidate to discuss the specific aspects they liked most
about the team-teaching experience.
Students were encouraged to provide multi-

Table I
Demographics of Pre-Service Teachers
by Type of Field Experience
Characteristic
Gender
Male
Female

Group A
Team-Teaching

Group B
Traditional

2

0
10

12

Age
20 - Under
21 -30
31 -40
41-50
51 - over
Classification
Freshman
Sophomore
Junior
Senior
Post-Baccalaureate

4
5
3
2
0

0
2

0

6

3
1
5

4
2

1

pie responses to the question. Part III
asked the student to outline the specific
aspects of team-teaching they did not like.
Again students were encouraged to provide
multiple responses. Part IV asked the students if they would like the opportunity to
team-teach again. Form B of the PSTTTQ
was developed for those students who had
the traditional individual placement. This
questionnaire consisted of three parts: Part
I asked the student if they would consider
team-teaching in a future field experience
placement. Part II asked the student to
outline the specific aspects they thought
they would like about team-teaching. Part
III asked the student to outline the specific
things they thought they would not like
about team-teaching. Students were
encouraged to provide multiple responses.

Results
As illustrated in Table III, all of the
students in Group A 100 percent stated that
they liked the overall team-teaching experience. When asked what they specifically
liked about the team-teaching experience,
93 percent provided responses that focused
on the comfort of having a support
system/having someone there to share good
and bad experiences/ someone to discuss
situations that had occurred during the day/
another perspective of what had transpired;
86 percent said less planning time because
they did not have to spend as much time
preparing units, lessons, materials and
activities by themselves; 79 percent felt that
the team-teaching approach minimized the
level of stress they usually felt in trying to
complete the field experience requirements
alone; 71 percent focused on the opportunity to share ideas with another person/ to get
feedback as to how something might work
with the children they were working with,

or how the idea might work with children in
general; and 64 percent found that teamteaching required them to use fewer funds/
they shared expenses for purchasing materials for course lessons and projects. Only a
few students provided detailed responses
for what they did not like about team-teaching: 50 percent said they did not have the
opportunity to use all of their ideas; 43 percent expressed a concern about depending
on another person; 36 percent felt there was
a difference in the level of expectations
between them and their partner in terms of
what they wanted accomplished overall and
what they wanted to see the students
achieve as a result of the lessons taught; 29
percent cited unequal effort from their partner in the “team” aspect; and 21 percent
were not pleased that everything was not
done their way in the team-teaching
approach. When asked if they would like to
team teach again, all of the students 100
percent said yes.
Table IV shows the responses from
Group B, students participating in the traditional field experience. When asked if they
would like the opportunity to team-teach in
a future field experience: 60 percent said
yes; 20 percent said no; and 20 percent

Table II
Percentage of Pre-Service
Teachers by Type
of Field Experience
Type of Field Experience

N Percentage

Group A (Team-Teaching)
Group B (Traditional)

14
10

58%
42%
33

were undecided. When asked what they
thought they would like most about teamteaching: 90 percent cited having a partner
to work with; 80 percent said have someone
to share ideas; and 70 percent said feeling
less pressure in the field experience. When
asked what they thought they would not
like about the team-teaching approach: 50
percent said scheduling a time to meet to
outline and discuss assignments and develop activities; 40 percent said equally sharing responsibilities; and 30 percent said
depending on a partner.

When given the choice, more than half
of the students in the current investigation
selected team-teaching. All of the students
in the team-teaching group said they liked
the overall team-teaching approach. More
than half of the students in the traditional
field experience stated they would like the
opportunity to team-teach in a future field
experience placement. Many of the students
in both groups felt having a support system
was an advantage provided by team-teaching. Both groups also noted that there
would be less pressure/stress for completing

1
I

Table III
Group A: Perceptions of Team-Teaching by
Pre-Service Teachers in Team-Teaching
Question
Part I: Liked Team-Teaching
Yes
No
Part II: Liked Most
Support system
Less time planning
Minimized stress
Sharing ideas
Less expensive

34

Percentage

100
0

93
86
79
71
64

I

Part III: Liked Least
Not using all my ideas
Depending on someone
Difference of expectations
Unequal effort by partner
Not doing everything my way

50
43
36
29
21

Part IV: Would Team-Teach Again
Yes
No

100
0

(

assignments in the team-teaching approach.
Both groups also spoke about the opportunity to share ideas for teaching young children. Less than half of both groups cited
depending on a partner as one of the concerns of team-teaching. Less than half of
both groups discussed unequal effort by the
partner as another concern in team-teaching. Overall, the results of the current
investigation support the fact that teamteaching is an alternative approach to be
considered in the teacher education field
experience with pre-service teachers.

Summary
Teacher candidates obtain the practical
experience of working with young children
from the field experience placements in the
teacher education program. With the
responsibility of preparing teacher candidates for a wide range of professional

responsibilities, teacher education programs
continue to identify innovative and creative
strategies to assist pre-service teachers in
becoming successful practitioners. Just as
there is no one approach that fulfills the
academic needs of all young children, there
is no one approach of teacher education
field experience that addresses the academic
needs of all teacher candidates. One alternative approach to be considered is that of
team-teaching. The research suggest that
team-teaching has been effectively used in
the educational setting from early childhood
education to the university level, for students in the regular education class, students with special needs and students from
culturally diverse backgrounds. Even when
there were difficult situations and obstacles
during the process, all of the educators
involved focused on the benefits of team-

Table IV
Group B: Perceptions of Team-Teaching by
Pre-Service Teachers in Traditional Setting
Question

Percentage

Part I: Would Like to Team-Teach
Yes
No
Undecided

60
20
20

Part II: Would Like Most
Having a partner
Sharing ideas
Less pressure

90
80
70

Part III: Would Like Least
Scheduling a time to meet
Unequal effort from partner
Depending on a partner

50
40
30

teaching to both students and teachers.
Students participating in the current investigation cited that same advantages teamteaching for students and teachers. This is
clearly an indication that team teaching
should be one option available for pre-service teachers in the teacher education program. The results of this investigation can
further be used to design and implement
team-teaching field experiences.
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